
As students progress toward full proficiency at grade level standards, teachers continue to 

provide multiple opportunities to re-check for understanding. No matter where a student falls 

on the rubric in regards to the proficiency levels, a teacher must continue to provide challeng-

ing learning opportunities to take the student to a deeper level of understanding. Whenever 

appropriate, acceleration strategies and techniques such as differentiation must occur to 

move the student to the next level. The standards are not a checklist. 

 

Does proficient mean “all” the time, or above 80-85% of the time? 

The only way that a staff will be able to come to consensus on this is by looking at student 

work and having discussions about what proficiency at each performance level looks like. In terms of assigning particular 

“percentages” to student work as you are describing, we need to discuss how students evolve into proficiency. If you say 

that a student is proficient or basic 70-80% of the time what does that mean? How is proficiency being assessed? The 

only way to achieve a given “percentage” is through selected response testing. However, in a rubric-based system, multi-

ple measures should be used. It would make little sense to combine all test scores for a given students (by computing an 

average score, for example) during a unit, because this might penalize the student for his lack of knowledge at the begin-

ning of the unit. Over the course of a trimester or reporting period, students should be given multiple opportunities to be-

come proficient. At the point that they are able to exhibit proficiency in terms of knowledge of a particular standard as evi-

denced by a variety of work a performance level should be assigned. 

 

Using the scores 2, 3, 2, 4 from core assessments, would you average the number? 

Teachers will get a better understanding of a student’s proficiency level at the end of a grading period by taking a 

“snapshot” of student learning by looking at a student’s most recent assessment of the standards. During the course of 

the grading period assessments should be formative in nature with summative assessments at the appropriate end of 

unit cycles. This means that the teacher should be able to analyze student performance and provide needed intervention 

during the grading period to move each student toward proficiency on the targeted standards and benchmarks. There are 

ways to appropriately average assessment scores. On-going collaboration that includes teachers looking at student work 

alongside rubrics/scoring guides will provide directions and continuity in grading practices. 

 

How does a student “exceed” (4) when you either know it or not (Example- Uses beginning letters/left to right-

top to bottom, knows letter and sounds) 

Teachers will use the rubrics designed to give teachers a tool to define proficiency and advanced/exceeds (4) work. The 

rubrics were developed by SRSD teachers to provide definitions of what the different levels of student work “look like” in 

order to assign a level of proficiency for the work sample. If the highest level of achievement a student can reach is profi-

ciency, on a given standard, then there is no advanced level on the rubric. 
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Do you give a student a score in every math strand in a reporting period (trimester)? 

No. In order to accurately report information a teacher must review the essential standards and trimester benchmarks for the 

reporting period. Certain grade levels have placed a larger emphasis on particular math strands at a given trimester. Based 

on trimester benchmarks a grade level may not score a student on every benchmark (each box) and that’s okay. 

Can a 4 be given in math if a student scores 95-100% on Every Day Math, grade level type assessment questions? 

Recognizing that your grade level program, EDM, is presenting grade level standards, it is very important to do a quick 

analysis to see if it assesses the standards that it says it does and if there are any other standards that apply that aren’t iden-

tified by the publisher. When distinguishing the difference between a 3 (proficiency) or a 4 (exceeds), it will be important to 

work as a grade level to “calibrate” student work so that you are grading consistently at your school in relationship to the dis-

trict essential standards and benchmarks.  

 

Kids will catch on that “Once I can prove I can do 4 work I won’t have to complete any more work?” 

Teachers have an obligation to continue to teach every student at the highest level. This means that when a student consis-

tently demonstrates over time command and proficiency of a standard that the teacher must provide increasingly challenging 

assignments, allowing the student to explore subjects at greater levels of depth and complexity. This is not an easy thing to 

do, but it is incumbent that educators provide this level of instruction for every learner. We have resources to help teachers 

with these tasks. 

 

A student comes into a classroom below proficient. Over the course of the quarter/trimester, the student slowly im-

proves and exhibits proficiency at the advanced level during the last two weeks of the grading period. What should 

his/her mark be 1, 2, 3 or 4? 

A mark should be given based on a student’s ability to exhibit proficiency for a given standard. The student may exhibit profi-

ciency at any point in the grading period. A teacher would make a decision based upon a collection of student work and 

classroom assessments, which are based on the rubric. 


